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education system has made limited progress in the quality aspects of education. With the primary schools and TVET 

institutes being closed for around 550 academic days, the pandemic has further worsened the already poor state of 

learning of the children. Weak capacity of the teachers in absence of quality in-service training and continuous 

professional development along with provision of proper teaching learning environment is identified as the key factors 

behind the situation. Moreover, the highly centralised education system in Bangladesh lacking transparency and 

accountability, also weakens community involvement and ownership of the system. Finally, the education sector also 

suffers from resource constraints and ineffective resource allocation. 

As for the TVET policy implementation, improvement is required through a functioning relationship with the private 

sector and the labour market. Weak market responsiveness (mismatch between the supply and demand for labour) 

quality and relevance of the training, inadequate number and quality of teachers, disparity in skills development and 

opportunities are some of the key areas of focus under this action with specific attention on improving learning 

outcomes through quality teachers training in both subsectors. TVET governance is also constrained by lack of 

information and data systems for effective management, fragmented implementation, lack of coordination between 

stakeholders, and limited capacity to establish links with the local labour market. The overall limited coordination 

among different ministries in the areas of education and skills poses a challenge in terms of efficient policy 

implementation.  

Inequality in education opportunities remains a major issue in Bangladesh with 3-5 million children still out of school. 

Disadvantages are due to factors such as wealth, gender, location, disability, and ethnicity. Child labour and poverty 

also contribute to education disparities. Girls face challenges in accessing higher grades of secondary school and boys 

have limited access to TVET in rural areas. The government needs to define a clear implementation strategy to address 

these inequalities and ensure sustainable initiatives. In Bangladesh, approximately 3.2 million youths have 

disabilities. These young people need help to access demand-driven education and training, thereby opening up 

pathways to decent employment.5 

In recent years, Bangladesh has positively experienced an increased participation of women in education and 

employment, which has in turn led to increased mobility in the public sphere and, as a result, increased risks of being 

exposed to multiple forms of discrimination, including violence and harassment.6 

At the same time, even though official statistics provide a figure of 4.4% total unemployment rate, the prevalence of 

informality and poor working conditions is high. More than 85% of Bangladeshis aged between 15 or older are 

employed in the informal sector and suffer from poor working conditions. Moreover, although the economic growth 

remained robust for a decade, the distribution of wealth and income became more unequal. Income inequality, 

measure as a Gini coefficient, increased to 0.438 in 2016 at national level form 0.458 in 2010 and 0.467 in 2005, as 

found by the Household Income and Expenditure Survey (HIES) 2016, carried out by the Bangladesh Bureau of 

Statistics (BBS). 

In addition to the overall support for reform initiatives of the primary education and TVET areas, the programme will 

encourage the Government of Bangladesh to continue strengthening governance, reflected through the efforts towards 

ensuring a functioning local education group (also a requirement by national aid coordination structure and broader 

indirect investments in Education)   and PFM systems at sector level (including budget planning and execution, public 

procurement, internal and external audit, corruption and fraud), in complementarity with other EU-funded 

programmes in PFM in the country. This will build on years of close dialogue with the Government on these issues, 

made possible in particular in the framework of budget support. 

Identification of main stakeholders and corresponding institutional and/or organisational issues (mandates, potential 

roles, and capacities) to be covered by the action: 

The main stakeholders of the programme are Ministry of Primary and Mass Education (MoPME) (responsible for 

pre-primary, primary and non-formal education), Ministry of Education (MoE) (responsible for secondary, vocational 

and tertiary education), National Skills Development Authority (NSDA) (responsible for revising the NSDP and 

coordinating the skills development sector) and Ministry of Labour and Employment (MoLE) (traditionally 

responsible for labour (bargaining and regulation of conditions in the workplace) and currently setting-up a 

Department for Employment Generation, which will become responsible for coordination of employment generation, 

including the matching of demand and supply for labour and support for employment creation measures). However, 
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